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One of the biggest challenges for teachers is finding time in the day to do the things that 

matter most to you.  The following tips are designed to help you save more time so that you 

can focus on the things that really matter.  I will print them all over the next few 

newsletters.   
 

1. Get Organized. One of the biggest time wasters is looking for material you know you have but can’t 

find. Taking time to get organized will save you time in the future.  

 Throw out unused materials.  Do you really need those worksheets you have had filed away the past 

five years, just waiting for the right time to use them?  Be ruthless. If you haven’t used a thing for 

more than two years, then it is probably time to let go of it.   

 Create a place or space for the materials you keep.  Divide your paperwork into categories: To Do, To 

File, To Read, To Hold ( and any other broad category of paperwork that you need to keep nearby.)  

You will need some type of file holder to place on your desk or near it and as each piece of paperwork 

lands on your desk, place it in the proper folder.   

 File everything.  Label your file folders and throw out anything that you know you will never use or 

that is out of date and no longer relevant.   

2. Use a daily planner.  Keep  all your “to do” lists there.  Or, keep one calendar handy and write 

everything on it that you need to accomplish.  Your memory can fail at times. Some teachers keep a 

planner on their desk at all times, some use large desk calendars, and some use their smart phones. 

Whichever type you prefer, use it.  

3. Use your planning period wisely.  Plan your planning time with the same care that you plan your 

lessons. Yes. It’s hard to resist chatting in the lounge, but for every minute you spend chatting, that’s 

one minute you have to make up later on.  

 “If you can both listen to children and accept their answers not as things to just be judged right or wrong but as 

pieces of information which may reveal what the child is thinking, you will have taken a giant step toward becoming 

a master teacher, rather than merely a disseminator of information.”  (Easley and Zwoyer 1975: p 25)  

 

Dear Colleagues: 

 One thing that we can be sure of in education is high stakes testing.  March is the 

month for ISAT.  However, there is no need to worry if you have equipped your students 

with the tools and skills they need to be successful during testing.  Listed are some tips that 

you can use now.  

1. Tell your students to get plenty of rest the night before.  Encourage them to turn off the television 

and those video games and go to sleep.  

2.  Make sure that they are eating a good nutritious breakfast that doesn't have a lot of processed 

sugar. If possible give them some cheese and an apple before testing.  

3.  Get your students active before you start testing.  

Wish your students good luck and tell them you believe in them each day of testing.  Good luck. 
 

LaToy Kennedy,  Ph.D.   

Chief Curriculum and Instructional Officer 



EVALUATIONS ARE OVER—DO I STOP TEACHING? 
Submitted by Revonda Johnson, Instructional Improvement Officer 

 

 Everyone can breathe a sigh of relief because the evaluation cycle is complete for Non-

Tenured and Tenured Summative teachers.  However, our work is still in full swing.  Your 

administrators will continue their learning walks to provide you feedback with instructional practices in your 

building.  This also helps your school grow because data gathered should be used to drive professional 

development needs in each building.  

 All staff should still be working on their Professional Growth Plans.  You should have held 

conversations about the plan at your End of Cycle Conference, but these are designed to strengthen your 

skills over the course of the school year.  You will continue working on your plans and will hold a final 

conference with your administrator in May to see if you met your goals.  Professional Growth Plans are 

designed to strengthen areas of need.  They are not used to penalize teachers in the evaluation cycle.   

 As you move forward from your ECC, what did the data show you from your component and domain 

summaries?  Are there areas you can begin working on now in order to show growth next year?  Do you need 

to engage students in conversations that are sparked by higher-level questioning skills?  How effective are 

you when it comes to relationships, classroom management, or instructional delivery?  Are you a part of your 

school, or do you just show up and teach?  Do you look for ways to grow or are you comfortable with reading 

the occasional article that comes across your email?  The purpose of these questions is to reflect on your own 

and begin working now to improve for the upcoming year.  Your students do not stop growing after ISAT or 

PSAE.  As educators, we must utilize the day and begin making improvements in order to continue being 

effective teachers for our students.    

GAGGLE’S INCREASED FUNCTIONALITY COMING SOON 
Submitted by Bryan Chumbley, Chatea Green, Lisa Kokos 

 

 For the past two years, staff members have had access to Gaggle. Gaggle offers a wide        

variety of functionality designed to provide schools with safer, controlled access to online 

resources. These resources range from filtered access to YouTube videos to an online digital locker to social 

media interaction. In the coming weeks both students and staff will have access to additional tools in Gaggle 

to promote increased access to information in the relatively safe environment of Gaggle. 

 Gaggle’s innovative format provides constant filtering through human interaction and statistical 

methods to significantly minimize the risk that students will be exposed to inappropriate or offensive content.  

Gaggle employs staff who continually monitor web-based activity to locate and remove inappropriate content. 

For example, GaggleTube (filtered YouTube) blocks 90% of offensive YouTube content.  Additionally, teachers 

can participate in the filtering process by viewing videos and marking them as “Approved for Students” or 

reporting them as inappropriate. 

 Some of the new applications that will be available include; Social Wall, Digital Locker, Chat Rooms, 

Blogs, Discussion Boards and Assignment Drop Box. Additionally, Gaggle provides a Cyber Safety Course 

designed to increase student awareness of using online tools safely. The Chat Rooms and Discussion Boards 

will allow students and teachers to interact outside of the regular classroom setting to support student 

learning. Gaggle can also be used for secure email between students and teachers. 

 Gaggle now offers the ability to link student and teacher schedules. This will allow teachers to create 

discussion boards and online assignments that are directed at specific classes.  The discussion boards can 

also be opened up for multiple classes within a school and similar classes across multiple schools to create 

opportunities for discussion among students across the District.  

 Principals have been asked to identify staff members to attend two upcoming training sessions. 

Teachers representing grades 7-12, who were selected by principals, will attend training on March 26th.  

Teachers selected by principals to represent grades PreK-6 will attend training on April 15.  The teachers 

attending this first round of training will be able to provide training to other staff within their respective 

buildings. Regional Technology Facilitators will be offering additional training. 

An education isn’t how much you have committed to memory, or even 

how much you know.  It’s being able to differentiate between what 

you know and what you don’t.  Anatole France 



USING THE NWEA DATA IN YOUR CLASSROOM 
Submitted by Bryan Devine, Curriculum Facilitator 

 

 Now that you have received NWEA reports, you should be able to group your students.  

You should be able to see trends in the student’s growth from Fall to Winter.  Do not forget to use your 

resources to help guide instruction for your students.  Work smarter, not harder.  Make sure that all your 

activities tie together for the students to make connections and continue to grow to maximize their potential. 

Here are a couple of resources that will help: 

 http://www.sowashco.k12.mn.us/ro/pages/studentlinks/map/  

This is a website that has several interactive activities for Mathematics grouped by RIT Strand and RIT 

Range.  You should preview the sites you want to use to ensure the links still work and that the interactive 

activity will load on the computers.  Many of these activities are short reinforcement activities that students 

will enjoy. 

 http://www.sowashco.k12.mn.us/ro/pages/studentlinks/map/reading.htm  

This is a website that has several interactive activities for Reading grouped by RIT Strand and RIT Range.  

You should preview the sites you want to use to ensure the links still work and that the interactive activity 

will load on the computers.  Many of these activities are short reinforcement activities that students will 

enjoy. 

 Do not forget that Compass Learning creates folders for your students based on the scores from the 

most recent NWEA test.  So use Compass Learning as a reinforcement activity for concepts you are working 

on during the school day.  When your students go to the Compass Learning Lab, make sure you have shared 

with them which folders you want them to focus on for the day. 
 

If you need any help with NWEA, please don’t hesitate to contact me. 

PRODUCT PRIDE 
Submitted by York G. Powers, Family & Community Coordinator  

 

 Parental involvement can be said to be the missing piece to student and even school 

achievement. Each year the state devotes funding for the simple purpose to get parents 

involved and active in their student’s lives and their respective schools. Schools spend time planning family 

events that we hope bring parents into the doors, usually with the promise of food or free items. The reality of 

the situation leads to the question; Would our parents and community show up without the promise of food 

and prizes? 

 Sometimes we prepare for the school year and get so excited about the beginning…open houses so 

parents can see incredibly decorated classrooms…the energy seen in the eyes of students…even the roar of 

the crowd at a Friday night game. What we sometimes forget is that education is a business with a product 

that will determine the success of our futures, but it is dependent on the investors today. The products we are 

making are successful students, educators are the workers, and parents and the community are the investors, 

but we are all stakeholders. The excitement we have for the football games needs to transfer into an 

excitement for the classroom and education in general. 

 Education is not often viewed as a business, but if we take the time to step back and look we will see 

that it truly is. We are entrusted to produce a product that our investors will be proud of and continue to 

support, but we must take steps past that. Do organizations/corporations promise corporate dinner perks to 

get their stakeholders to a meeting to discuss product improvements or consumer relations? We implore our 

families to attend family nights, conferences, district events and we know what helps to get our families in the 

doors; but it is about changing the mindset of our community to improve our success. We want our community 

to cheer and roar in our classrooms, family events, and conferences as loud as they do on Friday nights…we 

want our investors to be so proud of the company and products made that we corner the market on 

educational success. 

Invest in a human soul? Who knows? It might be a diamond 

in the rough.  Mary McLeod Bethune 



THE ENGLISH LANGUAGE ARTS AND LITERACY COMMON CORE STANDARDS 

AND THE PARCC ASSESSMENT: 

LET’S GET READY FOR PARCC! 
Submitted by: Shameika Sykes-Patterson, Social Studies/Literacy Coordinator 

 

During the first weeks of March, 3rd-8th grade students in District 150 will take the Illinois 

Standards Achievement Test (ISAT)-for the very last time! The ISAT has been used by the 

state to measure the achievement of students in Reading and Mathematics in grades three 

through eight and Science in grades four and seven. Starting in 2014, Illinois will replace the 

ISAT with digital assessment tools that will measure students’ progress against the Common Core State 

standards. 

These Common Core-aligned assessments will walk students through the steps needed to demonstrate 

critical thinking and collaboration. The Partnership for Assessment of Readiness for College and Careers 

(PARCC), one of  the two consortiums that are developing the assessments, have released prototypes and 

demos to help teachers get an idea of what they will look like. (Go to parcconline.org for more information.) 

Read the list below compiled from Scholastic’s Instructor on what to expect:  
 

Using Technology  

The PARCC assessments will be delivered via computer or tablet, and students will be expected to be 

familiar enough with these tools to use them to answer questions. Though the final technological specifications 

are still being worked out, the latest list of requirements for the PARCC test includes an external keyboard, 

headphones, and a microphone, leading educators to speculate that keyboarding and streaming video may be 

part of the testing process. 

Currently, a typical language arts assessment requires students to read a passage, then respond to five 

or six multiple-choice questions based on the passage. The newer tests may require students to go back into the 

passage and highlight evidence for their answers—which aligns well with the first of the 10 Common Core 

ELA/Literacy anchor standards for college and career readiness: “Read closely to determine what the text says 

explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to 

support conclusions drawn from the text.” 

The new assessments will also require students to compare, contrast, and synthesize information from 

multiple sources. The tests will be able to incorporate video clips and, possibly, websites, as sources of 

information. Students will be expected to compose their responses to essay questions using a computer and 

keyboard, instead of pencil and paper. 

How You Can Prepare Your Students: 

Make sure they have experience with writing on computers and have mastered basic keyboard and 

word-processing skills. Encourage them to use technology often, and make sure they have ample opportunities 

to do so at school. Many students regularly use computers and tablets at home, but for others access is limited 

outside of school. Educators do not want the lack of digital literacy skills to prevent students from 

demonstrating their knowledge about a content area. 
 

More Writing 

The Common Core emphasizes writing at all grade levels, and the new tests will directly assess 

students’ writing skills, as well as their ability to synthesize information and support conclusions. Instead of 

relying primarily on multiple-choice questions, the new tests will give students ample opportunity to 

demonstrate a variety of writing skills. After reading a passage, students will be asked to write simple answers 

to short, constructed-response questions. 

Students in grades 3 and up will likely be asked to complete an ELA “performance task,” such as 

writing a persuasive argument based on provided materials. Students in grades 3 and 4 may be given one or 

two texts—an article, for example, or a video—while students in high school may be asked to integrate 

information from up to five different sources. After reading, viewing, and/or listening to the source material, 

students may be asked to write answers to a variety of questions about the texts; expect these to be higher-

level questions that require students to analyze the information and provide support for their answers. After a 

break, students will have a set amount of time to write an essay based on the texts. 

Education is a progressive discovery of our own  

      ignorance.  Unknown 

http://parcconline.org/


LET’S GET READY FOR PARCC!  Cont.    
 

How You Can Prepare Your Students: 

Immediately increase the amount of writing in your class. Students need to be writing across all subjects, 

at all grade levels. Keep your expectations developmentally appropriate, but show your students how to find 

information, glean relevant facts from texts, and integrate those facts into their writing. Emphasize the 

importance of using information to support their arguments; the Common Core requires students to provide 

evidence for their conclusions and opinions. 

In conclusion, PARCC’s next-generation assessment system will provide students, educators, 

policymakers and the public with the tools needed to identify whether students — from grade 3 through high 

school — are on track for postsecondary success and assessments will show where gaps may exist and how they 

can be addressed well before students enter college or the workforce (PARCC, 2013).  
 

Let’s take steps now to start preparing our students! 

FOLLOW 10 BASIC STEPS TO MAKE PARENT INVOLVMENT EASIER IN 

YOUR CLASSROOM 
(Ideas Staff Can Use, September,2005) 

 

 You already know that getting parents involved in your students’ education makes a huge 

impact on their success in your class. But sometimes getting parents involved isn’t the easiest task.  
 

Listed below are 10 easy ways you can reach out to every parent:  

1. Make a personal contact with the parents of each student– preferably early on when children are 

doing well. But it’s never too late.  This sets the stage for teamwork in case difficulties arise.  

2. Contact parents immediately when potentially serious problems occur. Don’t let concerns grow to 

big to be corrected. 

3. Call at least two parents a week with good news. The payoff is great  - in feedback about our teaching 

and in parent and student cooperation. Teachers who also make home visits report even more dramatic 

results.  

4. Send “quick notes” home with exciting news. If parents helped their child with a school problem and 

the child improves, for example, send home a note to say, “It’s working!” 

5. Put the greatest strength of parents to work for you.  Parents know their children best. All you have to 

do is ask parents questions and listen carefully.  

6. Learn how to deal with angry parents. React calmly. Studies indicate that parents are often satisfied 

simply with being heard. Emphasize what you have in common: “We both want your child to do well.” 

7. Don’t make quick judgments about parents’ level of interest in children. Put yourself in their shoes 

and you may learn that what looks like apathy is really exhaustion. 

8. Have children write notes to their parents on school paper, surveys, invitations, etc. Watch parent 

response soar! 

9. Use an academic skills checklist to build at-home support for what you are teaching. When parents 

see the link between homework and school lessons, they are more likely to review assignments with children.  

10. Let parents contact you after school. In practice, teachers say parents only contact them at home when 

it’s critical.  Parents appreciate the opportunity and they become more supportive too.   

PEORIA READS 'WARRIORS DON'T CRY' 
(LIBRARY NEWS) 

This 1994 memoir by Melba Pattillo Beals, one of the "Little Rock Nine," will serve as 

the basis for a year long Peoria Reads, a regional discussion of civil rights to be held in 

collaboration with Bradley University and Common Place Family Learning Center beginning in February of 

2014. Events will last through March 2014, and will be held in different locations throughout Peoria. The 

Peoria Public Library has received a grant that will provide copies of this book  to students who attend various 

scheduled events or who participate in  school based activities about the book.  



Improving Mathematical Problem Solving 
Submitted by Susan Gobeyn, Mathematics and Science Coordinator 

 

 A great deal of recent research has found that students who develop proficiency in 

mathematics problem solving early are better prepared for advanced mathematics and other 

complex problem-solving tasks. This is why the need for effective problem-solving instruction 

is vital in implementing the Common Core State Standards for Mathematics with fidelity.  
 

 For many, the successful teaching of problem solving will require real pedagogical shifts.  What do 

teachers need to know? 1) Problem solving is important. Students who develop proficiency in mathematical 

problem solving early are better prepared for advanced mathematics and other complex problem-solving 

tasks. Problem solving must be integrated into each lesson. 2) Instruction in problem solving should 

begin in the earliest grades. Problem solving involves reasoning and analysis, argument construction, and 

the development of innovative strategies.  Problem solving should be included throughout the curriculum 

beginning in kindergarten. 3) The teaching of problem solving should not be isolated. Problem solving 

should be used to develop new mathematical concepts and to support and enrich the learning of mathematics 

through application. 
 

To address these points and to improve our students’ problem solving abilities, here are my five 

recommendations: 
 

1.  Prepare problems and use them in whole-class instruction. 

At first, teachers must model the problem solving process and the problem solving strategies. Once exposed to 

the process and the strategies, students can then be asked to solve problems independently, in pairs, or in 

groups. The key is to strategically scaffold student work to share, make connections between strategies, and to 

summarize the important mathematics in the problem. 
 

2.  Expose students to multiple problem-solving strategies. 

Students who are taught and expected to use multiple strategies approach problems with greater ease and 

flexibility. Their ability to persevere increases because they have a tool box of ways to begin to solve a 

problem. Sharing, comparing, and discussing strategies afford students the opportunity to communicate their 

thinking and become more flexible in the way they approach solving problems. 
 

3.  Teach students how to use visual representations. 

Students who learn to visually represent the mathematical information in problems prior to writing an 

equation are more effective problem solvers. Elementary students must be prompted to make connections to 

their work with concrete materials through a pictorial representation prior to being expected to work with the 

abstract representations. Important visual representations: bar model/tape diagram, tables, graphs, diagrams, 

and pictures. 
 

4.  Assist students in monitoring and reflecting on the problem-solving process. 

Students learn mathematics and solve problems better when they monitor their thinking and problem-solving 

steps. Use good questioning to assist students with this process. Students must understand the importance of 

reflecting on their solution.  We want students who make sense of mathematics, and the reflection process will 

help them do that. 
 

5. Help students recognize and articulate mathematical concepts and notation. 

When students have a strong understanding of mathematical concepts and notation, they are better able to 

recognize the mathematics present in the problem, extend their understanding to new problems, and explore 

various options when solving problems. Building from students’ prior knowledge of mathematics concepts and 

notation is instrumental in developing problem-solving skills. 
 

 As you think about your lessons in the coming weeks, consider how you are integrating problem 

solving into each lesson. Work to prepare appropriate problems/rich mathematical tasks which include the 

important mathematical ideas of the day. Model the steps, strategies, and visual models through think-alouds 

and class discussion.  Provide students opportunities to problem solve, reason, reflect on their process, and 

reflect on their solution each day. Encourage the use of multiple strategies and multiple representations. A 

sustained focus on problem solving will ensure that our students are developing the skills that they need for 

success in the 21st Century. 



FINE ARTS CLASSROOM AND THE PEORIA FRAMEWORK: DOMAIN 1 
Submitted by Dan Hiles, Fine Arts Facilitator 

The purpose of the next few newsletters is to give a brief overview of each Domains 1 and 2, their 

components, and examples of what it may look like inside your classroom.  This newsletter will 

address Domain 1, components a, b, c.       
 

Domain 1 is Planning and Preparation 

Effective instruction begins with effective planning and preparation.  This domain focuses on the 

content area knowledge, knowledge of students, setting instructional outcomes, demonstrating a 

knowledge of resources, and designing coherent instruction and student assessment. 
 

1a. Demonstrating Knowledge of Content and Pedagogy 

 There is a key concept or a “big idea” that should drive instruction and the teacher should demonstrate 

“extensive knowledge” of this content.  In addition to this, the teacher must be able to anticipate any 

misconceptions or identify any problems the students may have ahead of time. The teacher address or pre-

corrects them to maximize student understanding.  In the music room, an example of a concept or “big idea” 

being covered may be musical dynamics.  The concepts of piano and forte would most likely be the first ones 

introduced, so a good music teacher might preface the lesson by saying, “In music, the term piano is not only a 

music instrument, but it also means “soft.”  The teacher would also have effective plans which demonstrate the  

dynamics in a variety of ways which may also include non-musical elements by finding out what environmental 

sounds make specific dynamics (e.g. jack hammer-forte, mouse-piano, etc.).  This also allows students to engage 

their prior knowledge and help them make connections to new concepts, such as piano and forte, in a much more 

meaningful way.    
 

1b. Demonstrating Knowledge of Students 

 How well do you know your students?  This component of Domain 1 focuses on a teacher’s ability to 

demonstrate knowledge of their students.  Student development, how students learn, student skill sets, 

community and cultural awareness of students, and having the ability to differentiate instruction based on the 

student’s needs fit within this component.  What would this look like in a visual arts classroom?  A visual arts 

teacher who might be in the “Excellent” column of this component may start by determining the level of the 

student by assigning a project which encompasses a lot of basic skills necessary for success in their classroom.  

After assessing the student’s level, the teacher can continue to introduce concepts and work with individual 

students during subsequent projects and differentiate instruction based on each student’s need.  Academic and 

behavioral needs from IEP’s, 504’s, Behavior Intervention Plans, etc. should be noted and taken into 

consideration when planning, as well.   

 A visual arts teacher may also demonstrate knowledge of his or her students by being aware of students’ 

interests.  This could be done by having students talk or journal about artwork they find interesting.  If there is 

an art show specific to the students’ community, participating in it will continue to give both the teacher and 

students an insight to the community they belong to. 
 

1c. Setting Instructional Outcomes 

 Setting instructional outcomes is essential to having a meaningful and purposeful program.  What are 

the goals of the program?  How can you measure the success of those goals?  Are the goals or outcomes related to 

school, district, state, and/or national standards?  These are questions that need to be asked when thinking 

about this component.     

 So how would this component look in a music theory classroom?  An example of a learning objective in a 

high school music theory class could be, “The students will learn about simple and compound meter.”  In music 

theory, this is a clear and concise objective that shows what students will learn. It requires significant learning 

within the discipline, it produces measurable results showing student achievement, and it could be modified for 

student needs as necessary.   

This component, when appropriate, also addresses how disciplines connect with one another.  A music theory 

teacher may consider taking simple meter and showing the connection to fractions in math.  While this is an 

elementary mathematical concept for most high school students, if a student does not have a working concept of 

time signatures and meter, the prior knowledge of fractions is something he or she can relate back to and make 

time signatures and meter easier to understand. 



Getting to Know Our Next Generation Science Standards (Part 4) 
Submitted by Kristin Langston-Rogers, Curriculum  Facilitatior 

Unlocking the Foundation Box 
                 Dimension 1:  Science and Engineering Practices 

 

 The National Research Council’s (NRC) Framework for K—12 Science Education outlines the three 

dimensions that are needed to provide students with a high quality science education. The integration of these 

three dimensions provides students with a context for the content of science, how science knowledge is acquired 

and understood, and how the sciences are connected through concepts that have universal meaning across the 

disciplines. 

 The three dimensions are located inside the foundation box of the NGSS’ 

architecture. They contain the learning goals that students should achieve,  

and will combine to form each Performance Expectation. The three dimensions  

are science and engineering practices, disciplinary core ideas, and crosscutting 

concepts. 

Science and Engineering PracticesScience and Engineering PracticesScience and Engineering Practices   

The science and engineering practices describe behaviors that scientists engage 

in as they investigate and build models and theories about the natural world, 

and the key set of engineering practices that engineers use as they design and 

build models and systems. The NRC uses the term practices instead  

of a term like “skills” to emphasize that engaging in scientific investigation 

requires not only skill but also knowledge that is specific to each practice.  
 

The Framework describes eight practices in Science and Engineering that all students need to learn. These are 

the skills and knowledge needed to do science.  

1. Asking Questions and Defining Problems—A practice of science is to ask and refine questions that 

lead to  descriptions and explanations of how the natural and designed world(s) works and which can be 

empirically tested. Engineering questions clarify problems to determine criteria for successful solutions and 

identify  constraints to solve problems about the designed world. Both scientists and engineers also ask 

questions to  clarify ideas. 

2. Developing and Using Models—A practice of both science and engineering is to use and construct 

models as helpful tools for representing ideas and explanations. These tools include diagrams, drawings, 

physical      replicas, mathematical representations, analogies, and computer simulations. Modeling tools 

are used to  develop questions, predictions and explanations; analyze and identify flaws in systems; and 

communicate ideas. Models are used to build and revise scientific explanations and proposed engineered 

systems. Measurements and observations are used to revise models and designs. 

3. Planning and Carrying Out Investigations—Scientists and engineers plan and carry out 

investigations in the field or laboratory, working collaboratively as well as individually. Their 

investigations are systematic and  require clarifying what counts as data and identifying variables or 

parameters. Engineering investigations identify the effectiveness, efficiency, and durability of designs 

under different conditions. 

4. Analyzing and Interpreting Data—Scientific investigations produce data that must be analyzed in 

order to derive meaning. Because data patterns and trends are not always obvious, scientists use a range of 

tools—including tabulation, graphical interpretation, visualization, and statistical analysis—to identify the 

significant features and patterns in data. Engineering investigations include analysis of data collected in 

the tests of designs. Like scientists, engineers require a large range of tools to identify patterns within data 

and interpret the results. 

5. Using Mathematics and Computational Thinking—In both science and engineering, mathematics and 

computation are fundamental tools for representing physical  variables and their relationships. They are 

used for a range of tasks such as constructing simulations; solving equations exactly or approximately; and 

recognizing, expressing, and applying quantitative relationships. Mathematical and computational 

approaches enable scientists and engineers to predict the behavior of systems and test the validity of such 

predictions. 

 

Foundation Box 



Getting to Know Our Next Generation Science Standards (Part 4) Cont... 

 

6. Obtaining, Evaluating, and Communicating Information—Scientists and engineers must be able to   

communicate clearly and persuasively the ideas and methods they generate. Communicating information and 

ideas can be done in multiple ways: using tables, diagrams, graphs, models, and equations as well as orally, 

in writing, and through extended discussions. 
 

Reflection Question: Science teachers, which science and engineering practices do you currently  

   include in your lesson plans? 

 

…...Dimension 2: Disciplinary Core Ideas. Or visit www.nextgenscience.org/ 

for more information. 

MOVING FROM PBIS TO CULTURALLY RESPONSIVE PBIS: 

VIRTUOSO’S TOP 10 LIST 
 

Written by Renae Azziz, Ed.S, NCSP, Director of Professional Development 

Virtuoso Education Consulting 

www.virtuosoed.com 

 

Moving from PBIS to CR-PBIS is no simple task. PBIS teams should reflect on the 10 essential 

questions below as they revise existing PBIS plans to increase cultural responsivity. 
 

1.In what ways have we developed staff’s Awareness, Knowledge, and Skills regarding ways in which 

culture impacts student behavior. 

2. How are we disaggregating discipline data to be used from decision making? Is implementation of our 

PBIS plan benefitting all groups of students (gender, ethnicity, race, SES) equally? 

3. How do we know that we have developed school-wide expectations that are culturally meaningful 

for all students? 

4. What evidence indicates that we set specific behavioral expectations that explicitly define rules across 

all school settings? 

5. How do we ensure that the lesson plans that we have created to teach our behavioral expectations are 

culturally connected? 

6. In what ways do the Adult Responsibilities that we have established related to school wide expecta-

tions foster positive adult/student relationships? 

7. How do we know that we have developed a comprehensive acknowledgment system that provides im-

mediate, intermittent, and long-term reinforcements to students for adherence to school wide expec-

tations in culturally meaningful ways? 

8. To what degree does our Flowchart of teacher managed and office managed behaviors explicitly define 

behaviors without cultural bias so that all adults demonstrate consistent responses to student 

behavioral errors? 

9. What culturally responsive interventions are being implemented for students with chronic behav-

ior difficulties with a specific focus on understanding the function of the student’s behavior errors? 

10. In what ways are we establishing culturally responsive family-school partnerships to support 

school wide behavioral expectations? 

Education is our passport to the future, for tomorrow belongs to the 

people who prepare for it today.  Malcolm X 

http://www.virtuosoed.com


ARTS INTEGRATION AND  21ST CENTURY SKILLS 
From ArtsEdge 

http://artsedge.kennedy-center.org 

Submitted by Sharon S. Reed, 21st Century Community Learning Center Program 
 

The nation is experiencing vast social, cultural, technological, and socio-economic 

changes.  The question that we, as educators, face is “How do we create a learning 

environment that is consistent with the cognitive and expressive demands of the 21st 

century?”   Arts integration is one methodology that should be explored to provide these 

answers!  The arts are one of the core subjects, as legislated by Educate America Act: 2000.  

Arts Integration is gaining ground in the education community as one of the methodologies that can help to close 

the achievement gap in our schools. 

The Partnership for 21st Century Skills (P21) has been working with educators, civic and community 

groups, and business leaders to define and advocate for the knowledge and skills essential for 21st Century 

success.  The skills, as articulated in P21’s Framework for 21st Century Learning (4Cs) are listed below: 
 

Communication 

 Learning to communicate is crucial for success in the 21st century.  So is it to arts integration.  

Students learn in and through an art form.  They communicate their emerging understanding through an art 

form.  Each art form (dance, drama, music, and visual arts) has its own language through which students 

interpret information and communicate their ideas.  Arts integration engages students in metaphorical thinking, 

enhancing the power of student communication. 
 

Collaboration 

 Collaboration is essential to successful arts integration implementation.  Students collaborate in 

small groups to solve problems.  Even when they work individually, they draw upon other student input.  Student 

understanding is enhanced when they see how others respond to them in their presentations.   Students grow in 

their respect for diversity, work respectfully with their peers, and learn how to make necessary compromises, as 

well as share and accept more responsibility. 
 

Critical Thinking 

 The ability to reason effectively, make judgments and decisions, and solve problems are critical to 

success in the 21st century.  When students are engaged in arts integration, they develop critical thinking skills as 

they work to solve problems that have no single right answer.  “Creating in the arts involves critical thinking and 

‘sophisticated intellectual engagement’”. (David Sousa) 
 

Creativity 

 Creativity is the hallmark of arts integration.   Arts integration engages students in a creative 

process as a way to construct and demonstrate what students know and what they understand.  Creativity 

requires that students solve problems by imagining a wide variety of solutions, by exploring and experimenting 

with solutions, and by creating a product (eg.,dance, musical solutions, art work, play writing).  Elliott Eisner 

asserts that our encounters with the arts are critically important because the arts are a way to cultivate our 

imaginative abilities, offer a variety of means for representing our imagination in material from (inscription), and 

provide opportunities to edit and adjust the representation to achieve the quality, precision, and power for 

effective communication.   

The goal of arts integration is to fuse the core subjects with the 4Cs.  This requires an interdisciplinary 

approach to teaching and learning. Arts integration is inherently interdisciplinary, demonstrating ways to 

accomplish dual content knowledge in both an art form and another area of the core curriculum.  “Arts integration 

makes a significant contribution to the development of 21st Century knowledge, skills, and disposition.  Through 

the development of critical thinking, creativity, imagination and innovations, arts integration offers a powerful 

way to create “a new learning environment consistent with the cognitive and expressive demands of the 21st 

Century”.  (Peter W. Cookson) 

If children grew up according to early indications we 

should have nothing but geniuses.  
Johann Wolfgang Von Goethe 

http://artsedge.kennedy-center.org
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Plan 
 Plan meals and snacks for the week. 

 Make a grocery list.  

 Find quick and easy recipes online. 

 Check for sales and coupons.  
 

Purchase 
 Buy store brands if cheaper.  

 Buy some items in bulk or family packs. 

 Choose fruits and vegetables in season.  

 Stick to the list. 

 Purchase groceries when you are not 

hungry. 
 

Prepare 
 Double or triple up  on recipes 

    and freeze meal-sized containers.  

 Use leftovers to make a new meal.  

 Prepare meals in advance. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

   Source: www.myplate.gov, http://snap.nal.usda.gov 

 

To celebrate National Nutrition 

Month the focus of this newsletter 

is eating healthy no matter your 

budget. Many families are  

concerned about the rising cost of 

food. Read on for tips on how to 

find free, healthy recipes and how 

to eat on a budget.  

 

 

 
Free, healthy recipes are just a 

click away. The SNAP-Ed website 

has healthy recipes available for 

even the pickiest of eaters.   

Recipes can be searched by the 

type of meal, equipment  

needed, and much more. Each 

recipe also includes the  

ingredients needed, nutrition 

facts, instructions and the cost of 

the meal. 

Visit: 

http://recipefinder.nal.usda.gov 
 

 

 

 

 


